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EXECUTIVE SUMMARY 
Between October 2016 and March 2021, the USAID Quality Reading Program–Time to Read 
(TTR) made substantial progress in improving the early grade reading environment in the 
Kyrgyz Republic. TTR worked hand-in-hand with the Kyrgyz Ministry of Education and Science 
(MOES) to improve literacy outcomes through a comprehensive program targeting primary 
grade students, teachers, school directors, librarians, and community members in all oblasts 
nationwide. The project made significant gains in supporting confidently trained teachers to 
create a more interactive, child-centered classroom and engagement with high-quality, age-
appropriate children’s reading materials in both Kyrgyz and Russian languages. Emphasizing 
sustainable, long-lasting results TTR worked with key institutional actors to create change within 
each of its three activity result areas: 

1. Improved reading instruction in Grades 1 through 4 
2. Improved access to and availability of quality materials that support development of 

reading in Grades 1 through 4 
3. Increased government support to improve reading 

TTR addressed institutional challenges associated with the remnants of an education system 
focused on rote memorization, teacher-centered classrooms, and lack of relevant and engaging 
children’s books through a systemic approach focused on strengthening the early grade reading 
ecosystem. This started with the development of a comprehensive in-service training curriculum, 
using international best practices in pedagogical methodologies to improve early-grade reading 
adapted to the Kyrgyz context in both Kyrgyz and Russian languages. This ten-module training 
program was widely praised throughout the country for its traditional theoretical knowledge, 
strengthened through practical guidelines and effective instructional techniques. The modules 
were accessible to teachers, directors, and librarians, and uptake in the classroom was high. Use 
of the modules was supported through a unique in-service training program that was iterative in 
its design. Teachers attended trainings by module, and then went back into the classroom to 
practice what they had learned before moving on to the next training module. They were 
supported to discuss any challenges they had, share lessons learned, and then focus on a new set 
of materials. This phased in-service approach to training was widely recognized as an effective 
way for new and/or struggling teachers to fully absorb the materials in a gradual manner, 
improve their reading instruction at the classroom level, and receive on-going support. 

In addition to the in-service training, the program developed a program of teacher mentoring and 
coaching, based within the existing system of methodological units. Working through the town 
and district level education departments, and with support from the MOES, TTR supported 
professional learning circles to promote on-going peer-learning opportunities for teachers.  

This support to build the capacity of teachers was supplemented by one of TTR’s most important 
legacies: the development, publication, and distribution of 1,505,938 children’s story books. To 
ensure that the books distributed were appropriately-leveled, TTR developed a first-of-its-kind 
text analyzer – WordCalc – and paired this modern technology with a select group of education 
system stakeholders through the Leveled Reading Group who adapted existing materials to 
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ensure children have access to more readable stories. The project also worked directly with local 
authors, illustrators, and publishing houses to create a diverse range of new fiction and non-
fiction books systematically categorized according to children’s reading levels. These books 
were distributed across all seven regional oblasts in Kyrgyzstan, supporting 910 primary schools 
to receive on average approximately 1,600 new, high-quality and engaging story books.  

To measure the impact of this support, TTR had planned to conduct an endline early grade 
reading (EGRA) assessment in its final year. However, as the EGRA tools were being finalized 
in early 2020, the global COVID-19 pandemic arrived in Kyrgyzstan and the government swiftly 
enacted measures to stop its spread, including closing all schools in the country. Project activities 
adjusted by promoting online access to reading campaigns and teachers resources. In the summer 
of 2020, the project was given a no cost extension while it continued to wait for the schools to 
reopen. In the fall of 2020 however it became apparent that schools would not reopen in time and 
the contract was modified to remove the endline EGRA and re-program funds to increase the 
number of books published and distributed.   

Over the life of the project, TTR worked in every oblast to create sustainable results for teachers 
and learners and surpassed 18 of its indicator targets. The table below provides a highlight of the 
project’s reach throughout the country.  Chapters 1 through 3 of this report provided further 
details on how TTR worked to change the environment in which children learn to read. The 
chapters present results, lessons learned, and key successes of each result area. Chapter 4 details 
how crosscutting issues were integrated into these activities. The final chapter of this report 
provides recommendations on how to continue these efforts in the future. 

Oblast Teachers trained  Learners reached  Books distributed1 

Kyrgyz Russian Kyrgyz Russian  Kyrgyz Russian 

Batken 575 100 15,233 4,900 132,179 33,989 
Bishkek city 286 401 18,312 31,081 66,862 107,312 
Chui 353 365 10,845 18,023 105,959 92,632 
Jalalabad 428 97 19,012 15,172 204,430 78,838 
Issyk-Kul 769 221 9,569 3,822 95,210 30,574 
Osh2 277 49 24,586 12,159 256,249 131,524 
Osh city 940 198 3,981 20,157   
Naryn 102 263 4,456 2,615 58,685 12,635 
Talas 237 21 5,772 1,265 50,455 9,235 

  
 

1 This number includes only books directly distributed by TTR. An additional 31,733 TTR-leveled books were 
distributed to 178 TTR target schools throughout the Kyrgyz Republic by Mercy Corps. Seventy-nine book titles 
were co-branded with USAID, USDA, and the MOES logos; of these 953 books and 546 books were distributed 
DED/TEDs and pre-service institutions respectively. 

2 The number of books distributed in the Osh oblast includes books distributed within Osh City.   
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CHAPTER 1. IMPROVING 
READING INSTRUCTION IN 
GRADES 1 THROUGH 4 
CONTEXT AND CHALLENGES 

Since Kyrgyz independence, the main goal of reading instruction was rapid and fluent reading 
aloud. This approach resulted in early-grade readers’ low enthusiasm for reading, poor ability to 
describe and reason about reading material, and, consequently, low achievement in other 
subjects. After all, if students cannot read with ease, they are unlikely to pursue reading on topics 
that would hold their interest. 

Because of the widespread perception that Russian-language instruction was of higher quality, 
many Kyrgyz-speaking families enrolled children in Russian-language schools. As a result, there 
tended to be more resources made available for Russian-language instruction, and Kyrgyz-
speaking students received instruction in a language that their parents could not support or enrich 
at home — creating a loop that only amplified early-grader readers’ struggles to learn. As a 
result, there was a need for the project to focus on improving instruction (and access to reading 
materials) across the board, with a focus on improving support to Kyrgyz learners.  

In response, TTR undertook a systematic program of teacher training, working at every level — 
from piloting pre-service education program to teachers in-training, to in-depth in-service 
teacher, school director, and librarian training, to teacher coaching and support. The in-service 
program comprised 10 sequential modules: five focused on key reading skills and five focused 
on effective and innovative teaching methods (see box). 

For long-term impact, TTR ensured that materials used for training could be maintained for future 
teachers in the Kyrgyz Republic. All teachers received full versions in hard copy of all materials. 
Comprehensive guides to each of the 10 modules — along with 
lesson plans, supplemental materials, and instructional videos 
— are available on the website of the Ministry of Education 
and Science (MOES). These tools also proved helpful in 
maintaining teachers’ access to professional development 
during limitations imposed by the COVID-19 pandemic. 

APPROACH 

This activity was designed to update teachers’ instructional 
methods, thereby improving outcomes in reading skill 
acquisition among early-grade learners. The use of 10 
sequential modules assumed that teachers would understand 
the importance of these new teaching methods if they first 
understood how students acquire reading skills. It also 

TTR Instructional Modules: 
From Reading Skills to Teaching 

Skills 

• Phonemic Awareness 
• Alphabet Recognition and Decoding 
• Fluency 
• Vocabulary 
• Reading Comprehension 
• Student-Centered Instruction 
• Formative Assessment 
• Descriptive Feedback 
• Leveled Reading 
• Parent and Community Engagement 



CHEMONICS INTERNATIONAL INC. 

USAID/KYRGYZ REPUBLIC QUALITY READING PROGRAM–TIME TO READ (TTR) FINAL REPORT 

8 

emphasized that early-grade readers can succeed only if they practice coordinating the individual 
cognitive systems at play. 

Additionally, the curriculum was sequential by design. By gradually building teachers’ skills and 
understanding, TTR developed their confidence over time; even the physical design of the 
materials involved a gradual accumulation of information, reflecting teachers’ growing 
confidence with the subject matter. Because teacher training was only the start of TTR’s efforts 
in teacher professional development (see Chapter 3), setting this foundation motivated teachers 
to continue refining their skills throughout their career. 

ACTIVITIES AND RESULTS 

Reading strategy training packages transform reading instruction methods nationwide. TTR 
recognized that the first obstacle to learning effective reading skills is effective teaching. To 
address gaps and inconsistencies in Kyrgyz teachers’ instruction, TTR undertook an ambitious 
program of nationwide instruction to update teachers’ knowledge and skills on teaching reading 
to early-grade readers. 

So that teachers would not be overwhelmed with information, the modules were designed to 
unfold in gradual sequence, rather than presenting everything at once. This gradual unfolding 
was reflected in the physical aids that were distributed: Teachers started their training with an 
empty binder that they gradually filled with materials as training progressed — instead of 
starting with a dauntingly full binder from the outset. 

Ten TTR Instructional Modules. 
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The first five modules provided a 
strong theoretical foundation for 
understanding how early-grade readers 
develop skills. TTR’s approach 
emphasized that reading is a complex 
process involving the phased 
development of key reading skills. As a 
result, each module addressed a 
specific skill that contributes to well-
developed early-grade reading. 

The second set of modules challenged 
teachers’ assumptions about in-
classroom instruction. At the center of 
the curriculum was a student-centered 

approach, which diverged sharply from the one-size-fits-all approach that most teachers used. 
This included interactive techniques and activities to strengthen students’ reading skills 
according to the structure introduced in the first modules. Other modules in this set covered 
assessment methods and descriptive feedback, the leveled reading system (Chapter 2), and 
engaging parents and the community (Chapter 3). The approach corresponded to the national 
priorities of the MOES. 

In-service training strengthens teachers’ skills. TTR consequently developed a nationwide 
network of trainers to facilitate these activities. The project trained 400 national trainers, who, in 
turn, led workshops for 9,000 teachers; those teachers were responsible for more than 220,000 
students. Simultaneous training occurred in 58 locations throughout the country. The training 
focused on strengthening the capacity of teachers to improve students reading skills – and 
identify the specific skillsets where students needed more support. Teachers learned how to 
provide more descriptive feedback using the “3+1 model” of providing three positive skills used 
by the student and one area of feedback. TTR’s in service training received support from the 
MOES and local and regional education departments.  

Training participants conduct a group activity on reading strategies. 

Primary grade teachers engage in in-service training. 
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Just as the modules emphasized the interactive instruction of students, the training that teachers 
received was far more interactive than what they were accustomed to. In some lessons, teachers 
even role-played as early-grade reading students to understand the challenges that face a typical 
learner – including children learning in their non-native language. Teachers were trained to help 
students develop specific skills to understand the content of what they were reading as well as 
critical thinking skills to help students on their reading comprehension. This interactivity was in 
response to feedback on TTR’s predecessor project: because teachers had highly constrained 
schedules, training was possible only on weekends, and interactivity kept them engaged, despite 
distraction and fatigue. 

To measure changes in teachers’ skills, TTR 
conducted a teacher observation study in year 3 
which found that 94% of the trained teachers were 
using instructional strategies learned in TTR 
trainings. These teachers reported significant 
improvement in students’ response to the new 
teaching methods. Even shy students became 
comfortable with interactive learning, thanks to the 
student-centered approach (see box). In breaking 
from the strictly regimented expectations for in-
class behavior, students came to associate learning 
with play. Classrooms that had once been quiet, 
with students raising hands to be chosen to answer 
questions, suddenly were full of students shouting answers en masse, breaking up lessons with 
hands-on activities, and developing reading skills in new ways. 

To address the long-term need for improved in-service training, TTR piloted a pre-service training 
program in the institutions that train future teachers.  TTR extended its training activities to six 
undergraduate programs; the students were especially receptive, praising the interactive methods 
and organization of materials (see Chapter 3 for more). Because education in the Kyrgyz Republic 
continues to evolve, future collaboration with the MOES may further ingrain TTR-developed 
materials into pre-service teacher training. 

“I used the five modules focused on reading skills 
…. In second and third grade, the children learned 
to, for example, use Venn diagrams to compare 
different characters in a story, describe 
characters’ traits, and hold debates where they 
discussed and expressed their viewpoints more 
confidently. Even quiet children were included in 
the process: When I gave an assignment to 
compare and characterize different characters 
from different genres, all the children participated 
…. Despite the large number of students in the 
class, the methods we learned on the project 
helped us to work individually with each student.” 

— Teacher, Ala-Buka District, Jalal-Abad Region 

Higher education faculty members during pre-service training in Osh. 
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Supplementary materials bolster instruction. TTR developed and distributed supplementary 
reading materials into all classrooms. These included engaging, age-appropriate storybooks, big 
books, flashcards, posters, pedagogical videos, and classroom material kits. Through the iterative 
in-service training program, particularly the Supplementary Materials Module, teachers learned 
how to use these materials for reading instruction. TTR developed easy-to-use instructional 
guides to accompany all supplementary materials so that teachers were able to follow steps to 
best use the materials in a way that would help students learn to read or improve their reading 
skills. In order to ensure sustainable access to the electronic versions of these materials, TTR 
worked closely with MOES ensure that both supplementary materials and training materials 
found a permanent home on the ministry’s website. This proved especially providential during 
the COVID-19 pandemic, providing teachers with the opportunity to continue to learn and 
expand their skills remotely. 

Assessments demonstrate progress in literacy. TTR’s midline Early-Grade Reading Assessment 
(EGRA) and Snapshot of School Management Effectiveness (SSME) evaluated student reading 
outcomes – and TTR’s progress in advancing its goals for early-grade readers.3 Due to a delay in 
establishing a memorandum of understanding with the MOES, a baseline assessment was 
impossible because TTR interventions were already underway. In its place, TTR used the endline 
assessment from the predecessor project. By using reading and listening comprehension 
materials and refining its methods in response to initial findings, TTR’s EGRA mobilized 84 
enumerators to collect data from Russian- and Kyrgyz-speaking students in 289 schools. 
Halfway through Year 2, students on average demonstrated a high level of readiness and 
inclination to read or decode words, but low scores in reading comprehension.  

 

3 A summary of the midline EGRA assessment tool and key results can be found in Annex D of this report.  

USAID TTR staff member Altynai Moldoeva holds a session during EGRA 2018. 
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To measure the project’s impact in improving 
early-grade reading, TTR developed tools to 
conduct the endline EGRA and SSME in early 
2020. As TTR began plans to roll out the 
assessment, the COVID-19 pandemic triggered a 
number of prevention measures in the Kyrgyz 
Republic, including school closures. The project 
received a no-cost extension under the assumption 
that schools would reopen in late 2020; when 
schools remained closed, however, the contract 
was modified to cancel the endline assessment. 
Funds for the endline EGRA were re-programmed 
to increase the number of books procured and distributed under AR 2. 

SUCCESSES AND LESSONS LEARNED 

Teachers and school administrators found TTR’s in-service training to be enlightening and 
empowering. The interactive sessions retained their attention, despite competing demands on 
their time, and helped them empathize with the challenges facing their students. With the 
curriculum and supplemental materials in place, future teachers will have an advantage to further 
improve reading instruction in the Kyrgyz Republic. 

While in-service training has an immediate effect on strengthening the capacity of teachers to 
improve reading skills, it is also critical that future teachers get up-to-date skills while they are 
training to become teachers. When developing teacher training materials it is critical to also 
include universities and other teach-training institutions in the material development process so 
that these institutions have a vested interest in continuing to integrate these teacher-training 
materials into their curriculum.  

One of TTR’s greatest successes was its fruitful official partnership with the MOES. Working 
with the ministry — including using its website as an online home for TTR’s instructional 
materials — the project built the Kyrgyz government’s capacity to support up-to-date teaching 
methods and high-quality learning. 

Formative assessment remains a skill that is challenging for teachers to learn and understand how 
to apply. The module on formative assessment did help teachers better understand the definition 
of formative assessment and its purpose, however, in classroom observations and feedback from 
trainings, it was apparent that additional training and tools should be given around this topic. 
Because it requires a lot of experience in the classroom, a firm grasp on identifying students who 
are progressing and those who are struggling with the materials, future programs should spend 
more time working with new and more inexperienced teachers at the pre-service, in-service, and 
mentoring/coaching stages of professional development. 
  

“The biggest winners from the project were the 
teachers, having seen how many methods they 
had to make reading lessons interesting. When 
you choose the most interesting methods and 
strategies for students, then — like it or not — it 
becomes interesting for you, too. I often hear 
colleagues in the teacher’s lounge discussing a 
reading game and sharing tips for how best to 
conduct it in class. Over the course of this project, 
reading has become our early-grade classes’ 
favorite subject.” 

— Taalaybek Myrzabayev, school methodologist, 
Sary-Döbö village, Issyk-Kul Region 
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CHAPTER 2: IMPROVING 
ACCESS TO AND AVAILABILITY 
OF QUALITY MATERIALS THAT 
SUPPORT READING 
DEVELOPMENT IN GRADES 1 
THROUGH 4 
CONTEXT AND CHALLENGES 

Without compelling and engaging materials to read, even the most motivated student is unlikely to 
improve their reading skills. Under the previous system, teachers were not given the skills to 
identify and support students who were struggling – and were more likely to provide the student 
with a thick volume and the directive to catch up with the rest of the class. This approach was not 
effective at supporting student progress along the sequence of reading skills (see Chapter 1). The 
texts often were outdated, culturally irrelevant, unattractive, or otherwise low quality, especially 
those from the exceptionally small market for Kyrgyz-language books. Additionally, official texts 
used in instruction often failed to reflect the reading skills of their target audience: A second-grade 
textbook may be just be as challenging as its fourth-grade counterpart. 

TTR sought to supplant this stagnant environment with appealing and pedagogically sound 
reading materials, putting an engaging and skills-appropriate book within reach for every child, 
no matter how advanced or delayed their reading ability. TTR accomplished this by developing a 
tool to rigorously analyze the difficulty of texts; working with authors, illustrators, and 
publishers to create a new culture of children’s book publishing in the Kyrgyz Republic; and 
delivering these new materials to classrooms and school libraries across the country. 

APPROACH 

This component’s design went beyond merely putting books in the hands of early-grade learners. 
Instead, it developed a set of criteria for age appropriate books, reviewed and analyzed existing 
titles, supported new book development, provided guidance on the development of high-quality 
and engaging illustrations, and cultivated a cohort of skilled children’s book authors. By 
addressing the entire life cycle of a book — from concept through publication to distribution — 
TTR ensured quality and adherence to book development best practices throughout. Ultimately, 
this effort significantly expanded the availability of excellent and culturally relevant books in 
Kyrgyz; it also improved the applicability of books in both languages to the nationwide early-
grade reading curriculum. 
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ACTIVITIES AND RESULTS 

Leveled Reading Group promotes student-centered reading materials. To support the creation of 
a comprehensive system for leveling early grade reading materials, TTR convened a Leveled 
Reading Group (LRG) comprising government representatives, reading specialists, educators, 
publishers, and other key stakeholders. The LRG’s primary product was an electronic tool that 
analyzes and scores text according to reading level in Kyrgyz national standards for Grades 1 
through 4. This tool and the scores enable publishers and educators to tailor reading materials to 
individual students’ needs. 

Leveling tool connects students with skills-
appropriate books. The LRG’s greatest and most 
lasting accomplishment was the development of 
an electronic leveling tool, which scores text 
based on vocabulary and linguistic features (see 
box). This tool was based on WordCalc, used for 
the same purpose in English. The group refined 
the tool to handle Russian and Kyrgyz linguistic 
traits. For Russian, the tool had originally treated some consonant clusters as an obstacle, even in 
common words such as zdravstvuyte (hello). It also noted the difficulty of long words, even 
though Kyrgyz grammar creates meaning with suffixes (e.g., okuuçularybyzdyn comprises 
okuuçu-lar-ybyz-dyn, literally “student-[plural]-our-[genitive],” to mean “of our students”). 
Adjusting the tool’s sensitivity to Russian and Kyrgyz language traits created a product that 
addressed the obstacles that face early-grade students in the Kyrgyz Republic. 

The tool has proven useful in several different contexts. First, the LRG used it to assess and 
adapt high-quality reading materials for use in Kyrgyz schools. Second, authors were trained to 
use the tool to assess their work’s appropriateness for early-grade learners. Finally, the tool’s 
standardized levels make it easy for teachers to select appropriate books for individual students 
simply by glancing at the rating on its back cover. 

With other TTR products, the leveling tool has a permanent home on the MOES public website, 
where it is available for teachers, administrators, and authors. 

“The leveling tool is a tremendous accomplishment 
… Thanks to our software developers, we have a 
product that is truly our own. [A consultant from 
Georgia] told us, ‘You’re ahead of where we are!’ It 
now serves as an instrument that’s indispensable for 
teachers and authors alike.” 
— Chinara Kurbanova, head of MOES’ Educational 

Publishing Division and member of LRG 

Screenshot of WordCalc screenshot. The software matches a text’s difficulty to students’ reading level. 
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TTR adapts and commissions high-quality reading materials. Equipped with the leveling tool, 
TTR embarked on its next task: finding text that met the tool’s requirements and would retain 
young readers’ interest while building reading skills. TTR’s approach included adapting existing 
publications to fit the leveling tool requirements and co-developing new books with authors, 
illustrators, and publishers. 

Compared to the sizeable Russian-language market for children’s books, books in Kyrgyz were 
much more difficult to come by. The books that existed often were out of date, visually 
unappealing, or culturally irrelevant, and they rarely considered children’s gradual reading skills 
development. The goal, therefore, became to promote books that were pedagogically sound and 
appealing to children. 

The LRG met weekly to evaluate existing books against these criteria. In some cases, they made 
minor recommendations to adjust text and illustrations to meet TTR’s requirements. The panel 
also held contests for authors and illustrators who sought to publish under the project’s auspices. 

The LRG faced several obstacles working directly with authors and illustrators. Some authors 
were self-trained or trained as educators, not writers; they struggled to write effectively for and 
from a child’s perspective. Authors and illustrators also were defensive of their work, hesitant to 
accept the LRG’s suggestions that would bring their text in line with a specific reading level. 
Another obstacle reflected a more pervasive problem in the Kyrgyz Republic: Even native 
Kyrgyz speakers were more comfortable writing in Russian. The LRG also noticed that, among 
professional writers in the Kyrgyz Republic, many had little interest in writing for children. 

Despite these obstacles, LRG’s collaboration with 
publishers, authors, and illustrators led to the 
publication of 152 new and reissued titles in Kyrgyz 
and Russian, labeled according to their reading level. 
Cumulatively, this resulted in the printing and 
distribution of 1,505,938 books over the life of the 
project, far exceeding the initial projections for 
TTR’s book procurement. Teachers across the 
country reported that the TTR-developed books made 
a strong, positive impression on their students (see 
box). Anecdotally, teachers and administrators reported that the books’ visual appeal and quality 
far exceeded anything they previously accessed, especially in the Kyrgyz-language market. 

Kyrgyz authors and illustrators empowered to create new books for reading instruction. To have 
as great an impact beyond the life of the project, TTR held in-depth workshops to train aspiring 
authors and illustrators in best practices to engage and promote reading skills in early-grade 

“The books that the school received from this 
project are very interesting and colorful, and 
they correspond to the reading level of each 
class …. The kids themselves organized a 
contest to see who could read and retell the 
most books: In a spirit of friendly competition, 
they raced to retell the books they had read on 
breaks and during out-of-class reading time.” 

— Jazgul Abduraimova, teacher, Bakaz 
Abdrashev primary school, Jalal-Abad region 
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students. This training familiarized authors with TTR’s framework for assessing reading skills, 
including the leveling tool. 

Books created under this activity were distributed to schools under TTR. Moreover, though, this 
activity helped foster a generation of authors and illustrators to continue enriching the Kyrgyz 
Republic’s education system and the reading skills of early-grade learners nationwide. 

Pedagogically sound, beautiful books reach students nationwide. The condition of schools in the 
Kyrgyz Republic varies. In some urban areas, schools have up to 4,000 students; in rural parts of 
the country, schools may serve as few as 100. To plan book distribution, then, determining ideal 
allocation was not easy: Crowded urban schools, for instance, may have higher demand, but also 
greater access to other resources. In contrast to previous projects, which did not account for these 
factors in book allocation, TTR analyzed schools’ size and level of demand, allocating books 
proportionately. TTR worked with local packing-and-sorting companies that specialize in supply 
chain logistics to distribute books in Kyrgyz and Russian. 

TTR’s book distribution extended beyond 
the schools that were designated as direct 
beneficiaries. Another donor’s project, 
which focused on school nutrition, 
reached an agreement with TTR to 
distribute TTR-procured books to schools 
where the projects’ work did not overlap. 
Those schools received books as an 
enrichment to in-class reading corners. 

Introducing these books into schools 
benefited students, as well as teachers and 
school librarians. For teachers who have 
limited instructional experience, access to 
a leveled reading system makes it easier to 

Workshop of LRG experts 

USAID TTR distributed more than 1 million books to 900 schools in 
the Kyrgyz Republic. 
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match students with effective reading materials for their skill level. For librarians, the 
introduction of modern, appealing books made the school library a destination of interest for 
early-grade reading learners, especially when librarians took a more active role in reading 
instruction (see Chapter 3). 

SUCCESSES AND LESSONS LEARNED 

Teachers universally reported a positive response to the high quality and usefulness of the TTR-
supplied books. Rather than simply procuring existing titles, adding the application of the leveling 
tool to ensure age-appropriate and accessible reading materials has yielded sustainable results that 
will continue far beyond the life of the project. Not only did TTR put much-needed books into the 
hands of early-grade readers, but its partnerships with publishing houses, local authors and 
illustrators, has helped further push the demand for high-quality, engaging books in Kyrgyzstan. 

TTR, however, had underestimated the amount of time and effort required to develop and fine-
tune the leveling tool, delaying the start of book-development activities. The process of 
evaluating leveled reading materials is a relatively new process in Kyrgyzstan thus the project 
needed to first establish the criteria to determine reading levels before the actual assessment 
could take place. Book publication also was delayed by the COVID-19 pandemic from March 
2020, cutting the production of several titles that had been developed by authors and illustrators 
who had been trained by the project. 

With the leveling tool in place, future projects that promote literacy in the Kyrgyz Republic will 
be better equipped to start book acquisition from Day 1. 

Photo taken during the Handover Ceremony, September 2019. 
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CHAPTER 3: INCREASING 
GOVERNMENT SUPPORT TO 
IMPROVE READING 
CONTEXT AND CHALLENGES 

TTR entered the Kyrgyz education environment recognizing that successful reading is cultivated 
by teachers, as well as by school administrators, parents, and the community. The legacy of 
Soviet-era instruction meant that parents often saw school as a place that took their children off 
their hands, rather than as a place for lifelong learning. 

Working with the MOES, local schools, families, and regional and district education departments 
(DEDs), TTR sought to unify and consolidate efforts made in the classroom so that students 
received reading support in all parts of their life. TTR designed its achievements to be 
sustainable beyond the life of the project, giving the government tools to continue supporting 
local and national efforts to improve reading. 

This was, perhaps, the component of the project that the COVID-19 pandemic affected the most: 
When in-person instruction was no longer possible, TTR deployed online resources that it 
institutionalized with the MOES for teacher training. By continuing to engage parents and 
communities, the project held reading contests through social media. When methodological 
instruction moved online, the videos were so popular among teachers that TTR made previous 
parts of its curriculum available online, as well. 

The main strategic challenge of this 
component was changing mindsets of 
school staff, parents, and the community. 
Each training component required a leap of 
faith that the new method would be more 
reliable or effective than the status quo. By 
emphasizing experiential learning (see the 
10 teaching modules, which broke down 
the cognitive systems in reading skills’ 
development), TTR gained stakeholders’ 
trust and confidence in its innovations. 

APPROACH 

This component’s chief aim was to 
institutionalize best practices that were 
introduced under TTR within the MOES. It 
also sought to affect a cultural change 

During the COVID-19 lockdown in March 2020, popular singers 
engaged with TTR on social media channels to encourage reading. 
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among those who supported early-grade reading outcomes, from school administrators to 
parents. This approach embraced existing structures (e.g., school methodological units, 
community organizations) and strengthened their ability to respond effectively to early-grade 
readers’ needs. Rather than create new structures or organizations, TTR improved existing 
systems, creating a strong sense of Kyrgyz citizens’ control over the future of education. 

ACTIVITIES AND RESULTS 

Steering committee launches national coordination of reading instruction policy. On behalf of 
the MOES, TTR led the reinstatement of the defunct National Steering Committee on Reading 
(NSC-R), a body coordinates across donor projects and other initiatives in the Kyrgyz Republic. 
The NSC-R also led observances, such as World Book Day and National Literature Day. With 
the NSC-R’s revival, the Kyrgyz government has a flexible and powerful means to advance 
literacy and high-quality reading instruction well into the future. 

Professional Learning Circle framework equips 
teachers for lifelong learning. To institutionalize 
practices under TTR, the project supported peer 
learning networks for teachers across the Kyrgyz 
Republic. Rather than creating a new structure, 
TTR strengthened existing town and district 
methodological units while applying a 
Professional Learning Circle (PLC) framework. 
PLCs provide a format for continuous, student-
oriented professional dialogue that enables 
teachers to improve teaching practices by sharing 
best practices and experiences. 

TTR developed manuals to institutionalize PLC standards in four separate mechanisms of 
professional exchange and group support. They trained school and district methodologists to lead 

“Teachers from schools participating in TTR made 
interesting presentations in local seminars, 
demonstrating unusual techniques for reading 
instruction. Teachers from other schools not 
participating in the project began approaching them 
for advice. This became a strong motivator for 
teachers: They came to see themselves as leaders, 
continued independently seeking out advanced 
methods, and showed a desire to grow and improve. 
Upper-grade teachers also emulated certain 
methods that they could adapt for other subjects.” 

— Mariya Uzdenova, senior specialist, 
Alamüdün DED, Chuy Region 

To raise parents’ awareness on the importance of reading with their kids, TTR produced an animated PSA. 
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schools on the PLC system. COVID-19 broke out while methodologists were in training on the 
third of four modules. At that point, TTR released online instructional videos to complete the 
curriculum. The videos, which could be downloaded and did not require an online streaming 
connection, became so popular that TTR recorded equivalent videos for the first two modules, 
creating a sustainable approach. 

Community outreach expands dialogue on 
reading’s importance. Recognizing that 
society supports thriving learners beyond 
the classroom, TTR worked to raise the 
profile of reading education in the public 
sphere. This took many forms, including 
national observance of holidays like World 
Book Day, public communication such as 
videos on social media, and collaboration 
between schools and community 
organizations such as town governments 
and women’s councils. 

Community outreach also meant including 
the entire school in TTR’s goals, not only 

the teachers and students. TTR targeted school principals and librarians as major stakeholders in 
the project’s success. TTR worked to familiarize principals with the rationale behind the 
project’s new classroom environment. Before the project, principals would mark down a teacher 
for excessive classroom noise. TTR helped principals realize that a noisy early-grade classroom 
often indicates active learning. Moreover, learning about teachers’ challenges equipped 
principals and administrators to better support teaching outcomes. 

Librarians, too, became key 
partners in realizing TTR’s 
goals. Generally, librarians in 
Kyrgyz schools were little more 
than keeper of the library’s keys, 
and often an administrator or 
support staff with little training 
filled this job. TTR recognized 
the librarians’ important role in 
fostering a love of reading 
among early-grade learners, and 
it trained 1,350 school librarians 
to lead out-of-class activities for 
students. Teachers across the 
country reported great 
improvement in student 
engagement with the librarians’ 
efforts; school librarians 
reported greater job satisfaction 

PLC training in Issyk-Kul, 2019. 

TTR released and promoted online instructional videos. 
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and fulfillment. The MOES found that school librarians’ active involvement correlated with an 
average 9 percent increase in reading outcomes. 

When the COVID-19 lockdown was enacted in 
Kyrgyzstan, the role of TTR’s outreach program 
became extremely critical. One of the project’s most 
successful outreach campaigns was created during 
this time, which focused on using well-known 
singers, tv hosts, and other media personalities to 
participate in a read-aloud campaign. This outreach 
effort was hosted on Facebook and data analytics 
showed that young women with children in primary 
school were the most active viewers – with many 
viewing the campaign and then sharing their own 
videos of reading to their children at home.  

Students engage in interactive reading programs in summer camps and community groups. To 
continue enriching students’ reading experience, TTR facilitated reading activities outside the 

school environment. One format 
was a two-week summer camp. 
Comprising a half-day of 
activities on school premises, 
summer camps included play-
based activities to engage 
students’ imaginations, such as 
performing skits based on stories 
in TTR-provided books. In some 
locations, secondary-school 
students or Peace Corps 
volunteers served as summer 
camp staff. Peace Corps 
volunteers were able to 

“Summer camps allow teachers to build trusting 
and respectful relationships with students. 
Additionally, teachers are in the open-ended 
instructional medium of a camp, organized 
around play, and can observe and assist 
students. When I arrived at summer camp, what 
I had learned on TTR helped me out a lot. This 
project can easily be applied to all kinds of 
educational activities to help strengthen 
students’ reading skills.” 

— Apal Kasymjanova, teacher, Toktogul 
district, Jalal-Abad region 

For World Book Day 2019, primary-grade students from TTR target schools 
participated in reading activities. 

World Book Day 2018. 
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contribute, for example, expertise for a time capsule activity with which Kyrgyz staff were less 
familiar. Parents also became involved in the organization and administration of summer camps, in 
some cases providing a hot lunch so students could spend more time participating. 

Parental engagement encourages out-of-school reading. The most significant environment for 
cultivating reading skills, of course, is the home. Unfortunately, parents (and grandparents raising 
children whose parents work as migrant laborers in Russia) tended to view learning as exclusively 
the school’s domain, so they did little to actively nourish reading skills at home. They also rarely 
built or maintained strong relationships with teachers. 

TTR teacher training and the MOES standards for teacher excellence emphasized the importance 
of continuous parental engagement. Teachers held meetings to introduce parents to the student-
centered classroom approach, demonstrated new activities (with parents role-playing as early-
grade learners), and explained the importance of engaging in learning at home. As a result, 
parents became more involved in their children’s reading and assignments, often becoming more 
able to identify and remedy problems that their children encountered.  

Teachers also encouraged parents to become involved in class activities: observing the in-class 
dynamic to inspire the at-home reading environment, visiting to read aloud to students, 
organizing field trips, and even volunteering to create 
sets and costumes for skits. In one school in the Talas 
region, a student’s father who worked as a traditional 
Kyrgyz falconer (bürkütchü) read a storybook about 
falconry — and brought his own hunting eagle to show 
the class! Teachers also gave assignments that required 
parental support, such as a homemade construction-
paper storybook. These activities helped parents feel 
invested in their children’s academic performance and 
satisfaction as they met educational milestones. 

With the onset of COVID-19, parent engagement became especially crucial. Before the 
pandemic, World Book Day celebrations in April involved an open-air festival in the town 

Outreach school activity: a summer camp for primary grade students of a TTR target school. 

“Teachers held parent meetings at which they 
introduced them to the contents of TTR’s work 
and received a lot of positive feedback …. At 
these meetings, the parents would try on their 
own children’s roles, working in groups and 
presenting their work. These meetings also 
helped parents get to know one another better 
and develop a stronger rapport.” 

— Alevtina Nyrko, teacher, School No. 11, 
Karakol, Issyk-Kul region 
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square. With the pandemic last spring, 
however, regional education 
departments used TTR’s social media 
to promote local contests for early-
grade learners. Categories included 
individual reading, group performance 
(involving students’ family members), 
and illustration. Of some 1,700 
submissions, each district had four 
winners (two each in Russian and 
Kyrgyz) who received 1,000 Kyrgyz 
som (about $12) to spend on reading 
enrichment materials. Including 
parents in this activity reinforced that 
children’s reading success is the 
household’s accomplishment. 

Innovative platforms and delivery 
mechanisms expand and sustain availability of reading materials. Working with the MOES, 
TTR ensured that its materials would remain available to teachers and administrators beyond the 
project’s duration. In addition to instructional materials for the 10 teaching modules, TTR 
included access to sample in-class materials, such as posters and flashcards, with instructions for 
their use. Because of unreliable internet connectivity and speed in rural areas, TTR made all 

Popular singer Jiydesh Idirisova reads to students during National Literature Day 2018. 

One of the participants in the World Book Day reading contest on social 
media in April 2020. 



CHEMONICS INTERNATIONAL INC. 

USAID/KYRGYZ REPUBLIC QUALITY READING PROGRAM–TIME TO READ (TTR) FINAL REPORT 

24 

web-based resources accessible with minimal device requirements; the most remote areas 
received materials on USB drives. 

SUCCESSES AND LESSONS LEARNED 

In partnership with MOES, TTR’s effort under this component emphasized local ownership, 
knowing that when stakeholders at all levels feel equipped to do their best work, they commit to 
the project’s goals.  

In responding to the COVID-19 environment, TTR found that interactivity and authenticity were 
key. The activity’s continuation during the pandemic succeeded because it encouraged families 
to continue with best practices: reading together and supporting creativity in line with the 
learning objectives in early-grade reading classrooms across the country.
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CHAPTER 4: CROSSCUTTING 
ISSUES AND PRIORITIES 
Throughout its work, TTR addressed crosscutting issues around gender equity and sustainability. 

GENDER EQUITY AND FEMALE EMPOWERMENT 

TTR appreciated literacy’s role in securing social advancement for all children, regardless of 
gender — but it also noted that lessons’ content could be a detriment to girls’ empowerment. 
Teacher training addressed the idea of gender stereotyping, helping teachers understand why 
blanket statements about boys’ or girls’ hobbies, interests, or personalities could be harmful.  

Flashcard vocabulary deliberately balanced descriptions paired with boys and girls: For example, 
boys could be sweet, and girls could be brave. Boys and girls were matched to gendered 
behaviors like cooking and running. TTR-developed reading materials sought to avoid 
stereotyping and negative messages while striving for balance in the characters who were in 
illustrations. Beyond gender, TTR training for educators and authors reviewed the importance of 
accurate and non-stereotyped depiction of disability in children’s literature. 

SUSTAINABILITY MECHANISMS 

TTR was deliberate to cultivate systems that would endure beyond the project’s duration. The 
leveled reading tool and teacher training modules were developed with future users in mind: The 
result is that both are easily accessible on MOES websites, and both are easy to use without 
knowing the circumstances from which they emerged. Likewise, TTR’s pre-service training for 

future teachers now constitutes 
part of the curriculum at the six 
pilot institutions, and the 
revived NSC-R will continue to 
advance TTR’s goals after the 
project’s end. TTR also initiated 
a program of electronic data 
collection within the ministry, 
including a digital interface and 
database for in-class 
evaluations.  

Posters are designed to develop the students’ imagination and predictive skills 
during the pre-, during-, and after-reading instructional method. 
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CHAPTER 5: LESSONS 
LEARNED FOR THE FUTURE OF 
LITERACY 
Across all activities, TTR sought to bring lasting 
change and long-term local ownership of its 
achievements. It procured books to support early-
grade readers’ success and created a system to 
classify early-grade reading materials and trained 
authors, illustrators, and publishers to meet that 
system’s criteria. It went beyond training 
teachers to establish a Kyrgyz-owned platform 
for teachers to access up-to-date instructional 
methods, regardless of their location. And it did 
more than just reach out to parents: It gave them the opportunity to invest in their students’ 
learning outcomes as the children themselves, through spirited competitions and creative play. 

In the wake of TTR’s accomplishments, the Kyrgyz Republic is better equipped to support early-
grade reading at every level, from national education policy to local teacher-parent relationships. A 
thriving market for high-quality, well-made, educationally savvy books in the Kyrgyz language 
exists where there was none before. At each school, the entire staff understands their role in 

supporting learning outcomes — 
from the principal, who no longer 
disciplines teachers for a noisy, 
active classroom; to the librarian, 
who has become integral to 
cultivating a lifelong love of 
reading and learning. 

An early-grade student with strong 
reading skills can read confidently 
to discover their own interests, 
leading to a sense of life purpose 
and curiosity about the world 
around them. By expanding the 
Kyrgyz Republic’s capacity to 
support young readers, TTR’s 
work will have an indelible and 
long-lasting impact on that 
country’s youngest citizens for 
generations to come. 

“We had an unusual experience: a second-grade 
parent came and asked to be registered for the 
school library. She said that, after the parent 
meeting, she decided to tell more stories to her 
child, but realized that she herself didn’t know very 
many. So she wanted not just to teach her child, but 
to read more herself. We opened a subscription in 
her child’s name, and she now comes to our library, 
happily assisting the librarian, as well.” 

— Botokoz Abdykarova, school principal, Chong 
Kara-Buura village, Talas Region 

Read aloud campaign videos were designed to engage parents to read with their 
kids during the COVID-19 lockdown. The campaign videos have reached more 
than 340,000 social media users. 
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ANNEX A: INDICATOR TABLE 
No. Indicator Data 

Source 
Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

Project Result: Improved reading outcomes for students in Grades 1 through 4 in 900 target primary schools in the Kyrgyz Republic 
AR 1: Reading instruction in Grades 1 through 4 improved 

01 
(USAID 
Global 
Edu-
cation 
Strategy 
Goal 1) 

Number of primary 
school-aged children 
with improved reading 
skills (outcome) 

EGRA 
results 

Baseline 
was 
carried out 
in 2017 
(QRP 
endline), 
midline in 
2018 and 
endline in 
2020 

N/A 85% N/A N/A N/A N/A N/A N/A 

Due to COVID-19 
restrictions, the 
endline EGRA was 
canceled. 

02 F 
indicator 
ES. 1-1 

Percent of learners who 
demonstrate reading 
fluency and 
comprehension of 
grade-level text at the 
end of Grade 2 with 
U.S. government 
assistance (outcome) 

EGRA 
results 

Baseline 
was 
carried out 
in 2017 
(QRP 
endline), 
midline in 
2018 and 
endline in 
2020 

46% +10% N/A N/A N/A N/A N/A 46% 

Due to COVID-19 
restrictions, the 
endline EGRA was 
canceled. 

03 F-
indicator 
ES. 1-2 

Percent of learners who 
demonstrate reading 
fluency and 
comprehension of 
grade-level text at the 
end of primary school 
with U.S. government 
assistance (outcome) 

EGRA 
results 

Baseline 
was 
carried out 
in 2017 
(QRP 
endline), 
midline in 
2018 and 
endline in 
2020 

44% +10% N/A N/A N/A N/A N/A 44% 

Due to COVID-19 
restrictions, the 
endline EGRA was 
canceled. 

04 F-
indicator 
ES. 1-5 

Number of learners 
reached in reading 
programs at the primary 
level (output) 

Project 
records Annually N/A 180,000 N/A 210,053 216,376 220,960 220,960 

This 
indicator is 
not 
cumulative 

Learners were 
reached through in-
service teacher and 
instructional support 
team training and 
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No. Indicator Data 
Source 

Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

distribution of leveled 
books and other 
supplementary 
materials. 

05 

Percent of target 
teachers who 
demonstrate using new 
reading-instruction 
techniques introduced in 
U.S. government-
supported training 
programs (outcome) 

Classroom 
observation 
tool 

Annually N/A 85% N/A N/A 94% N/A N/A 94.3% 

This activity was 
completed during Y3 
as 94.3% of teachers 
implemented and 
demonstrated new 
reading instruction 
techniques in target 
schools. 

Sub AR 1.1: Reading strategy training packages designed 

06 F-
indicator 
ES. 1-
11 

Number of primary 
school classrooms that 
receive a complete set 
of essential reading-
instructional materials 
with U.S. government 
assistance (output) 

Project 
records Annually N/A 3,600 N/A 6,889 7,935 900 N/A 15,724 

TTR reached schools 
by distributing 
leveled 
supplementary 
materials, three 
posters, flashcards 
and sets of 10 
training modules in 
Kyrgyz and Russian 
through teacher 
training. 

Sub AR 1.2: Training for teachers, school directors, librarians, pedagogical instructors, and other educators on reading strategies conducted 

7 

Number of person hours 
of teachers and 
educators who 
successfully complete 
in-service training with 
U.S. government 
assistance 

Project 
records Annually N/A 560,000 N/A 378,984 212,184 N/A N/A 591,168 This activity was 

completed in Y3. 

08 F-
indicator 
ES. 1-7 

Number of primary 
school educators who 
complete professional 
development activities 
on implementing 
evidence-based reading 
instruction with U.S. 
government assistance 
(output) 

Project 
records Annually N/A 7,000 N/A 8,061 8,139 N/A N/A 

This 
indicator is 
not 
cumulative 

All planned training 
was completed by 
Y3. 
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No. Indicator Data 
Source 

Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

09 ES. 
1-12 F-
indicator 

Number of education 
administrators and 
officials who complete 
professional 
development activities 
with U.S. government 
assistance (output) 

Project 
records Annually N/A 3,000 9 2,207 1,556 N/A N/A 3,772 

TTR completed all 
planned training for 
education 
administrators and 
officials by Y3. 

10 

Number of person hours 
of administrators and 
officials successfully 
trained 

Project 
records Annually N/A 80,000 88 117,012 51,445 N/A N/A 168,545 

TTR completed all 
planned training by 
Y3. 

11 F-
Indicator 
ES 2.1 

Number of host country 
tertiary education 
institutions receiving 
capacity development 
support with U.S. 
government assistance 
(output) 

Project 
records Annually N/A 5 N/A 6 6 6 6 6 This indicator is not 

cumulative 

Sub AR 1.3: Supplementary materials incorporated into instruction 

12 F-
indicator 
ES. 1-
10 

Number of primary or 
secondary textbooks 
and other teaching and 
learning materials 
provided with U.S. 
government assistance 
(output) 

Project 
records Annually N/A 10,800 N/A 2,700 13,211 2,630 4,500 23,043 

These materials 
included Crosswalks, 
out-of-school activity 
kits to 900 TTR pilot 
schools, posters; and 
teaching learning 
materials, including 
leveled books, 
flashcards, PLC 
modules to six TTR-
targeted universities. 

Sub AR 1.4: Assessments tracking reading progress over time implemented 

13 F-
indicator 
3.2.1-34 

Number of standardized 
learning assessments 
supported by U.S. 
government (output) 

EGRA Annually N/A 4 N/A 2 N/A N/A N/A 2 

Two midline 
standardized 
learning 
assessments were 
conducted in Y2. 
 
Due to COVID-19 
restrictions, the 
endline EGRA was 
canceled. 
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No. Indicator Data 
Source 

Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

AR 2: Access to and availability of quality reading materials that support development of reading in Grades 1 through 4 improved 
Sub AR 2.1: A leveled reading system tool aligned with national reading standards designed 

14 

A leveled reading 
system and tool 
developed for Kyrgyz 
and Russian languages 
(outcome) 

Project 
records Annually N/A 2 N/A 2 N/A N/A N/A 2 Completed and 

achieved in Y2. 

Sub AR 2.2: Level select books available on the Kyrgyz market suitable for primary students 

15 

Percentage of primary 
school age- and grade-
appropriate titles in 
Kyrgyz and/or Russian 
languages on the 
market in the Kyrgyz 
Republic are leveled 
(output) 

Project 
records Annually N/A 85% N/A 48.00% 72% 87% N/A 87% 

TTR has completed 
its deliverables in Y4. 
 
With 87% of primary 
school age- and 
grade-appropriate 
titles are leveled, the 
project exceeded its 
life of project target 
of 85% of all books. 

Sub AR 2.3: Quality, age-appropriate reading materials in Kyrgyz and Russian that support learning standards procured 

16 

Number of age- and 
grade-appropriate 
reading materials in 
Kyrgyz and/or Russian 
developed/procured, 
distributed in schools 
(output) 

Project 
records Quarterly N/A N/A N/A N/A 483,683 480,583 535,734 1,500,000 

In total, TTR printed 
and distributed 
1,505,938 leveled 
books to 900 target 
schools. 
 
In Y4, 31,733 TTR-
leveled books were 
co-branded and were 
distributed to TTR 
pilot schools by 
project partner - 
Mercy Corps. 

Sub AR 2.4: Capacity of local authors and illustrators to learn and use the leveled reading system tool developed under AR 2.1 to create Kyrgyz and/or 
Russian “big books” and “trade books” increased 

17 

Number of authors, 
illustrators, and book 
designers trained to use 
the new leveled reading 
system tool (output) 

Project 
records Annually N/A 75 61 32 98 N/A N/A 191 

Training was for 
authors, illustrators, 
and book designers. 

Sub AR 2.5: Quality, age- and grade-appropriate reading materials that support reading skill acquisition developed using the leveled reading system 
tool 
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No. Indicator Data 
Source 

Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

18 

Number of target 
primary schools that 
have increased 
availability of reading 
materials (output) 

Project 
records Annually N/A 900 900 900 900 900 900 900 

This indicator 
identifies distribution 
of materials to TTR 
900 pilot schools. 

AR 3: Government support to improve reading increased 
Sub AR 3.1: Dialogue about the existing environment for reading acquisition increased 

19 
3.2.1-38 
F-
indicator 

Number of laws, 
policies, regulations, or 
guidelines developed or 
modified to improve 
primary-grade reading 
programs or increase 
equitable access 
(output) 

MOES 
order  Annually N/A 2 N/A N/A 1 2 N/A 3 

This included 
responding to a 
ministerial order for 
DEDs requiring PLC 
training and 
monitoring, TTR 
training modules 
included in RIATT, 
and a MOES-
approved order that 
allowed the Kyrgyz 
education system to 
adopt books leveling 
standards introduced 
by TTR. 

Sub AR 3.2: Capacity built of MOES and affiliates and the National Testing Center in the area of reading instruction and reading in the content areas 

See 
Indicator 
9, 10 

Number/person hour of 
education 
administrators and 
officials who complete 
professional 
development activities 
with U.S. government 
assistance (output) 

          
Data on this is 
included in Indicators 
9 and 10. 

Sub AR 3.3: Culture of reading fostered by engaging families and communities to support primary students’ reading 

20 F-
indicator 
ES. 1-
13 

Number of parent-
teacher associations or 
community governance 
structures engaged in 
primary or secondary 
education supported 
with U.S. government 
assistance (output) 

Project 
records Annually N/A Up to 900 N/A N/A 33 700 N/A 733 

In total, 733 TTR-
targeted schools 
held parent teacher 
associations or 
engaged 
communities in 
reading activities. 
The PLC survey 
demonstrated that 
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No. Indicator Data 
Source 

Collection 
Frequency 

Baseline 
(2017) 

Life of 
Project 
Target 

Y1 
2017 

Y2 
2018 

Y3 
2019 

Y4 
2020 

Y5 
2021 Total Comments 

99% of TTR-targeted 
schools engaged 
parents and 
communities in 
reading activities at 
school. 

21 

Percent of target 
students participating in 
out-of-school reading 
activities (output) 

Project 
records Annually N/A 50% N/A 20% 30% 24% N/A 74% 

These activities 
included a campaign 
devoted to National 
Literature Day and a 
virtual World Book 
Day contest. 

22 

Number of public 
outreach 
activities/media 
campaigns held (output) 

Project 
records Annually N/A 4 N/A 1 2 2 2 7 

Outreach campaigns 
included six 
instructional videos 
hosted on TTR’s 
Facebook, the Read 
Aloud campaign to 
promote reading 
habits on social 
media, and a PSA on 
the National TV - 
KTRK’s Balastan 
channel. 

Sub AR 3.4: Innovative platforms and delivery mechanisms to sustain reading material availability (e-platforms, distribution cycle) expanded (or 
developed) 

23 

Number of technology-
based resources and/or 
training modules 
developed, including 
technology-delivered 
instructional platforms 
(i.e., hardware, 
software, training 
platforms, mobile 
devices) (output) 

Project 
records Annually N/A 3 4 14 5 7 N/A 30 

This included six 
teacher instructional 
videos; two 
WordCalcs for 
Kyrgyz and Russian 
languages; and an e-
classroom 
observation form in 
Kyrgyz and Russian 
languages to be 
completed by 
national trainers. 
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ANNEX B. SUCCESS STORIES 
SUCCESS STORY: YOUNG LEARNERS IN KYRGYZSTAN DISCOVER THE JOY OF 
READING 

Seven-year-old Sakina (left) lives in Tyup District of 
Issyk-Kul Region. She deciphers the mystery word and 
acts it out to her teammates, who must make sentences 
that incorporate the word. 

Last year, Sakina was a shy first grader who was 
uncomfortable sounding out letters when she was told to 
read aloud — she could not read as quickly as her peers. 
Sakina’s mother, Roza, worried that her daughter might 
have started school too soon, and she nearly pulled her 
out of first grade to retake kindergarten. But Sakina’s 
teacher, Mira Isaeva, persuaded Roza to let Sakina stay: 
The girl was clearly committed and willing to learn. 

“She chose books from our reading corner and looked at the beautiful pictures,” said Mira, 
noting Sakina’s interest in books. 

Five other students in the class struggled to read, as well. To address their learning needs, Mira 
successfully applied the Leveled Reading Practice by grouping them according to their reading 
level during in-class reading time. Mira evaluated students based on their reading speed, 
comprehension through illustrations, discussions, and peer feedback. She adapted reading tasks 
to each student’s learning style, interests, and reading competencies, and she classified the same 
tasks into different levels for each group. 

In her appropriate level group, Sakina was more comfortable learning to read: She had new leveled 
books that her teacher chose — books with engaging illustrations, less text, and large letters. 

“Using the student-centered approach,” noted Mira, “I was able to identify that Sakina 
comprehended the texts better with a visual perception of the illustrations that effectively 
complemented the text. This allowed Sakina to make up for her slow reading pace and gradually 
raise her self-esteem and confidence to actively participate in pre-, during-, and after-reading 
sessions, in the class.” These interactive, fun, and effective reading activities helped Sakina in 
her first year at school. She not only started to like the reading lessons, but also acquired the 
habit of reading leveled books from libraries and even at home with her parents. 

“Sakina’s mother called me one day, as she was wondering what kind of activities we do in the 
reading classes,” Mira said. “She said they can’t stop Sakina from reading at home at times. She 
enjoys reading and even discusses the stories she read with us. Seeing my students develop into 
readers brings me so much joy.” 
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SUCCESS STORY: TEACHERS ACCELERATE LEARNING IN KYRGYZSTAN 

Elmira Payazova has worked as a primary-grade teacher in Jalal-Abad for more than 25 years. 
Low availability of high-quality books has always made teaching reading skills a challenge. 
Reflecting on her early career, Elmira recalls how her students struggled with comprehension 
when they were using Soviet-era books that had a lot of text and many unknown words. 

“Because of too much text and unknown words in those old books, left behind since the Soviet 
times,” Elmira said, “students were getting frustrated, and with the structures that were too 
complex, kids were getting confused.” 

Adding to this challenge was the approach of evaluating students based on their reading speed. 
Student differences in reading speed significantly complicated teaching practice and caused 
inequality and partition among students. 

Baktygul is the mother of Zalkar Abdyldabekov, one of Elmira’s students. She recognizes that 
children must learn reading skills early. “Reading is a foundation for good education, and, 
therefore, I was worried about my son not accomplishing reading skills when he first got to 
school,” Baktygul said. “But by the end of the 2019 school year, Zalkar’s reading ability has 
improved very rapidly. Now, after reading a number of those books, he asks me to buy books 
like these and I don’t know where to buy them.” 

A number of students in Elmira’s class started reading the new leveled books provided by TTR. 

“Just a year ago, Aidai Karimzhanova was struggling with the old reading book. Some of the 
words in the text were irrelevant and unknown for her, which discouraged her to finish reading 
books to the end,” Elmira said. “But now with these new books, which contain large and fun 
illustrations, and less text written in large letters, kids finish reading books level by level.” 
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SUCCESS STORY: YOUNG LEARNERS IN KYRGYZSTAN DISCOVER THE JOY OF 
READING 

Kanybek Musaev has been a primary grade 
teacher for 23 years at one of TTR’s target 
schools in Balykchy, Issyk-Kul Region. 
Having worked at school #4 and been 
involved in the methodology of the Time to 
Read Project for the last four years, 52-year-
old Kanybek knows best the project’s impact 
on students. 

Kanybek noted that the traditional teaching 
process is often teacher-centered, with the 
teacher talking most of the time. “The only 
way to keep students’ attention on the 

teacher, who was talking most of the time, was by practicing strict classroom management. This 
often led to students not being able to express their thoughts openly in their later years in school 
and even at university.” To address this adversity, Kanybek has started introducing TTR methods 
that require students’ active involvement in instructional activities. 

Another difference that Kanybek points out was the lack of a differentiated approach to 
assessment. The old system was heavily focused on proficiency, not on growth. This practice 
gave advantage to advanced students who could read quickly, and hindered learning for those 
who were behind — they felt uncomfortable for slowing down the whole class. To address this, 
Kanybek applied an individualized approach to address each student’s level, including their 
reading level, and common weaknesses, such as phonetic perception, reading comprehension, 
and slow reading. Kanybek developed appropriate tasks for each group according to their level. 
This, in Kanybek’s opinion, gave some timid students the confidence to engage and actively 
participate in activities, which helped struggling students to enjoy reading classes and advance in 
reading. 

This approach has made a positive impact on Kanybek’s students, including Saikal. She now 
likes reading lessons and is reading leveled books in libraries and even at home with her parents. 

“Saikal’s mother called me one day, as she was wondering what kind of activities we do in the 
reading classes,” noted Kanybek. “She said they can’t stop Saikal from reading at home at 
times.” Saikal’s mother, Gulmairam, said, “She enjoys reading and even discusses the stories she 
read with us.” 

Although Kanybek has 22 years of teaching experience, he says that the last two years have been 
exceptionally rewarding for him: It is the positive feedback he has received from his students’ 
parents and from secondary-grade teacher colleagues that made the difference. Some of them 
thanked Kanybek for his remarkable ability to help students understand instructions more 
quickly, and for making their learning process easier.  
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ANNEX C. MATERIALS AND 
REPORTS DEVELOPED BY TTR 

Type of Materials Language 
English Kyrgyz Russian 

I. Improved reading instruction in Grades 1 through 4 
Primary Grade Teacher’s Manual Training Modules (10 Modules) 
Introduction v v v 
Module 1. Phonemic Awareness v v v 
Module 2. Phonics v v v 
Module 3. Fluency v v v 
Module 4. Vocabulary v v v 
Module 5. Reading Comprehension v v v 
Module 6. Student-Centered Instruction v v v 
Module 7. Formative Assessments v v v 
Module 8. Descriptive Feedback v v v 
Module 9. Leveled Readers v v v 
Module 10. Community and Parental Engagement v v v 
Training Instructions to 10 Training of Trainers, Masters Training v v v 
Training Instructions for Instructional Support Team Training (school directors, 
librarians)  v v 

Training Presentations for 10 Training of Trainers v v v 
Module on school-based PLCs to support methodological work v v v 
Instructions on PLC training for methodologists  v v 
Eight PLC Video Presentations (For WhatsApp distribution due to COVID-19 
quarantine in spring 2020)  v v 

PLC PPP Presentations for PLC training for methodologists  v v 
Pre-service MODEL Curriculum on developing reading skills for pre-service 
education institutions and Materials on Developing Reading Skills v v v 

Instructions for pre-service training for faculty on Modules 1-5, 9  v v 
Presentations for pre-service training for methodologists (in Kyrgyz and Russian)  v v 
Posters on topics: The Village, Winter Holidays, and The Town 3 
Question Cards “Before reading, During reading, After reading” for Grades 1-4 
Instruction in both A5 and A6 format  v v 

Vocabulary Development Cards 
Instruction 
Large cards_1 grade 
Small cards_1 grade 
Big cards_2 class 
Small cards_2 grade 

 v v 

Instructional materials for teachers on use TTR readers to differentiate reading 
instruction and Crosswalk v v v 

Midline EGRA /SSME Tools    
EGRA Midline Report Summary  v v 
EGRA Midline Data Collection Report v  v 
Presentations of EGRA midline data collection results for MOES validation workshop 
(in Russian)   v 

Presentations of EGRA midline data collection results for EGRA Conference in 2019 v v v 
Midline EGRA Tools for Grades 2 and 4  v v 
Student survey that follows the EGRA (with all three languages in a single Excel file) v v v 
Classroom inventory, head teacher questionnaire, librarian questionnaire, and 
teacher questionnaire, with each language in a separate PDF file v v v 

Endline EGRA/SSME Tools    
Endline EGRA Tools for Grades 2 and 4 v v v 
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Type of Materials Language 
English Kyrgyz Russian 

The student survey that follows the EGRA (with all three languages in a single Excel 
file) v v v 

The classroom inventory, head teacher questionnaire, librarian questionnaire, and 
teacher questionnaire, with each language in a separate PDF file v v v 

II. Improved access to and availability of quality materials that support development of reading in 
Grades 1 through 4 

The Leveled Reading Tool, including Reading Ladder Tool (nine levels) v v v 
85% Database of Identified, Evaluated, and Leveled books   v 
The Crosswalk v v v 
Presentations for a three-day capacity building workshop for local authors, 
illustrators, and publishers   v 

Presentation on the Field Test Report for NSC-R v v v 
Presentation on the Instructional Materials and Crosswalk for NSC-R v v v 
Presentation on the Level Reading System for workshop conducted for DEDs and 
Town Education Departments and other partners on November 20, 2018 v v v 

Big Books    
All Children are beautiful, Valia Brutane/Ar bir bala suikumduu  v v 
Friendly Bees, J. Sokurova/Bal chogultkan dostor  v v 
Every creature sleeps/Баары уктайт, Nasypbek Asanbaev/Насыпбек Асанбаев  v v 
III. Increased government support to improve reading 
Institutionalization Plan v v v 
Manual on the Development of Children’s Books in the Kyrgyz Republic v v v 
Round Table Presentation at CIES Conference in San Francisco on April 15, 2018, 
“WordCalc for Kyrgyz and Russian Languages as Sustainable Mechanism to 
Improve Reading Skills in Primary Grades in Kyrgyz Republic” 

v   

Round Table Presentation at CIES Conference in San Francisco on April 15, 2018, 
“Improving Early-Grade Reading Performance through Web-based Leveled Reading 
Tool in the Kyrgyz Republic” 

v   

Presentation on WordCalc for Ms. Gulmira Kudaiberdieva, the MOES made by 
Chinara Omurkulova and Tolon Omuraliev on October 30, 2018 (in Russian)   v 

Presentation on results of TTR Project for Joint Steering Committee meeting held at 
MOES on July 5, 2019 (in Russian)   v 

Parental Meeting Video Presentation  v v 
Scenario on Reading Activities for Summer Camps at TTR target schools  v v 
Scenario of parental meeting for TTR target schools to celebrate International 
Literacy Day  v v 

WordCalc online and offline versions  v v 
Video instructions for WordCalc as annex to training instructions on Module 9  v v 
PSA Video  v v 
Scenario of PSA Video v v v 
Instructional Videos    
Development of Basic reading Skills for Modules 1-5 
(https://youtu.be/7f6FR39OBKo)  v v 

Model Reading for Modules 4-5 (https://youtu.be/WCA3q1IlAkM)  v v 
Big Books for Modules 9 (https://youtu.be/EjcL7C1tY6Q)  v v 
Fluency for Module 4 (https://youtu.be/ckwEf2MP5fE)  v v 
Понимание прочитанного (https://youtu.be/OCD2f1i4nOk ) 5 модуль  v v 
Formative assessment techniques  v v 
Student-centered instruction  v v 
Reading sessions using big books  v v 
Short video about TTR for EGRA Conference held on November 20, 2019 (in Kyrgyz 
with subtitles in Russian)  v v 

Short video about TTR for The Second Book Handover event held on September 26, 
2019 (in Kyrgyz with subtitles in Russian )  v v 

Books under Creative Commons License (51 book titles) 
(https://kitep.edu.gov.kg/kg/catalog)  32 19 

Reports    
EGRA Midline Report Summary v v v 

https://youtu.be/7f6FR39OBKo
https://youtu.be/WCA3q1IlAkM
https://youtu.be/EjcL7C1tY6Q
https://youtu.be/ckwEf2MP5fE
https://youtu.be/OCD2f1i4nOk
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Type of Materials Language 
English Kyrgyz Russian 

EGRA Midline Data Collection Report v  v 
Pre-Service Piloting Report v v v 
Field Test Report v   
Final Report v v v 
Y1 Annual and Quarterly 1-3 Performance Reports v   
Y2 Annual and Quarterly 1-3 Performance Reports v   
Y3 Annual and Quarterly 1-3 Performance Reports v   
Y4 Annual and Quarterly 1-3 Performance Reports v   
TTR Communication and Outreach Strategy v   
Work Plan for Year I v   
Work Plan for Year 2 v   
Work Plan for Year 3 v   
Work Plan for Year 4-5 v   
Activity Monitoring and Evaluation Plan v   
Success Stories    
Teachers Accelerate Learning In Kyrgyzstan v   
Young Learners In Kyrgyzstan Discover The Joy Of Reading v   
Student-centered approach improves engagement in reading in Kyrgyz Republic v   
Rural Kyrgyz School Increases Parental Engagement to 80% v   
Promoting Five Basic Reading Skills in the Kyrgyz Republic v   
Teacher-Parent Partnership to Improve Reading Skills of Children v   
 

 

  



CHEMONICS INTERNATIONAL INC. 

USAID/KYRGYZ REPUBLIC QUALITY READING PROGRAM–TIME TO READ (TTR) FINAL REPORT 

39 

ANNEX D: EXCUTIVE SUMMARY 
OF MIDLINE EGRA AND SSME 
 
In April 2018, the Time to Read (TTR) project, funded by USAID, conducted a midline Early 
Grade Reading Assessments (EGRA) and Snapshot of School Management Effectiveness 
(SSME). This summary of the report outlines the key EGRA findings and provides a general 
overview of student and school factors which influence reading outcomes, as evidenced by 
relationships between EGRA and SSME results.  
  
Methodology 
TTR drew a representative sample of each of the three school groups for data collection at the 
project midline in 2018. The sample of schools was drawn in accordance with the representation 
of the full population of schools in the Kyrgyz Republic based on oblast, language of instruction 
(Russian and Kyrgyz), and location (urban, semi-urban, and rural). Students were sampled at the 
class level to reflect gender proportions of the student population in the country.  
 
Students were assessed using Kyrgyz and Russian adaptations of the Early Grade Reading 
Assessment (EGRA), which measures student performance on the basic foundational skills 
required for fluency in reading. Alongside the EGRA, students took a brief survey that collected 
information about their background and home environment. Additionally, school-level data were 
collected using Snapshot of School Management Effectiveness (SSME) surveys, including a 
head teacher questionnaire, a teacher questionnaire, a school inventory checklist, and a 
classroom inventory checklist. The purpose of the student survey and SSME data was to 
understand student and school background factors that may influence students’ reading 
performance. 
 
Midline data collection took place in April 2018. In total, enumerators visited 289 schools—168 
in the Kyrgyz sample and 121 in the Russian sample. They collected data from 2,836 grade 2 
students—1,654 in the Kyrgyz sample and 1,182 in the Russian sample—and 2,791 grade 4 
students—1,622 in the Kyrgyz sample and 1,169 in the Russian sample. 
 
Data for the SSME questionnaires and inventories were correlated with oral reading fluency 
(ORF) scores to identify student and school characteristics that are linked to the subtask scores. 
Those items with statistically significant correlations with ORF were included in a linear 
regression model to understand the extent to which they predicted ORF scores. 
 
Limitations 
Some key limitations should be kept in mind while reviewing EGRA results: 

1. Most schools in the Kyrgyz Republic have participated in a previous USAID-funded 
reading intervention, such as QRP, and all eligible schools that did not participate in QRP 
are receiving TTR interventions. Therefore, an appropriate comparison population, or 
control group, of schools does not exist in the country. As a result, drawing comparison 
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schools from the population of schools that previously received the QRP intervention 
presents risks to appropriate comparability.  

2. Teacher and student exposure to the TTR intervention was limited to approximately three 
months at the time of midline assessment due to delays in implementation caused by 
external factors. Results may not reflect gains in student outcomes that would be 
expected with greater exposure to TTR’s training and materials.  

3. The EGRA results will not provide appropriate data for cross-linguistic comparisons; that 
is, the report does not statistically compare student reading skills in Kyrgyz with student 
reading skills in Russian. Acquisition of language and reading development depends on 
several factors including the different levels of orthographic transparency, visual 
complexity, and phonology.  

 
Summary of EGRA findings 
The EGRAs administered across two grades and two languages, along with data from a previous 
study and both student and school-level background data, provide a snapshot of reading 
outcomes over time and trends in reading performance among different groups of schools and 
students receiving the TTR intervention. Several key findings emerge from the EGRA results. 
 
National-Level Results Snapshot  

• The 2018 EGRA results for students studying in Kyrgyz or in Russian show strong 
reading outcomes. ORF mean scores for students in grade 2 in both languages 
approached or exceeded the established grade-level benchmark of 40 correct words per 
minute. The mean scores for Kyrgyz-medium grade 4 students and Russian-medium 
grade 4 students were, on average, 72.33 and 65.30 correct words per minute, 
respectively. Moreover, the percentage of students who were nonreaders across most 
EGRA subtasks was extremely low, indicating that nearly all students have some ability 
to read. 

• For Kyrgyz-medium students, the 2018 EGRA results varied relative to previous years’ 
results depending on the EGRA subtask and the years being compared. For grade 2 
students, 2018 results were similar to or higher than previous years’ results on equated 
subtasks like the familiar word reading and ORF but lower on subtasks like the reading 
comprehension and listening comprehension. For grade 4 students, 2018 results were 
generally lower than 2015–16 and 2017 results but comparable to or higher than 2014 
results. 

• For Russian-medium students, 2018 EGRA results were generally lower across subtasks 
than previous years. The 2018 results were consistently lower than those from 2015–16 
and 2017 across both grade 2 and 4. While the 2018 results were comparable to or higher 
than 2014 results on some subtasks, the 2018 results were lower than 2014 results on the 
majority of subtasks across both grades. 

 
2018 Subgroup Results—gender, location, and oblast 
Girls generally outperformed boys (Figure 1). This was true across grades and languages for 
most subtasks, particularly for high-order reading skills as measured by the familiar word 
reading, nonword reading, and ORF subtasks. 
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Figure 1: 2018 Oral Reading Fluency Results by Language, Grade, and Gender 

 

 
Students from urban areas generally outperformed students from rural areas (Figure 2). 
This was true across both grades and languages.  
 
Figure 2: 2018 Oral Reading Fluency Results by Language, Grade, and Location 

 

 

Students from schools located in the Chui, Issyk-Kul, Naryn, and Talas oblasts generally 
outperformed students from Jalal-Abad, Batken, and Osh (Figure 3). This was true across 
both grades and languages. When Bishkek and Osh City results were considered separately from 
other schools in their respective oblasts, mean scores from Bishkek typically were near the top, 
while means scores from Osh City typically were in the middle or near the bottom. 
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Figure 3: 2018 Oral Reading Fluency Results by Language, Grade, and Oblast 

Kyrgyz Grade 2 Kyrgyz Grade 4 

  

Russian Grade 2 Russian Grade 4 

  

Contextualizing EGRA Results 
This section provides contextual information exploring the relationship between students’ 
reading skills and home and school factors. To understand these relationships, data were 
analyzed from a student questionnaire and SSME surveys that were administered during the 
EGRA. The SSME surveys consisted of a teacher questionnaire, a head teacher questionnaire, a 
school inventory checklist, and a classroom inventory checklist. 

• In general, the percentage of students reading at home on their own daily was higher 
among grade 2 and grade 4 students from Kyrgyz sample schools (37.2 and 44.1 percent, 
respectively) than among grade 2 and grade 4 students from Russian sample schools 
(29.5 and 33.8 percent, respectively).  

• Homework assignments: Students were asked how often their teacher had given them 
homework on reading in the past week. Overall, the percentage of students reporting that 
they received reading homework three or more times in the previous week was 
significantly higher for grade 4 students than for grade 2 students in both Kyrgyz and 
Russian sample schools.  
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Teacher and head teacher questionnaire 
At each sample school, one grade 2 teacher and one grade 4 teacher were surveyed along with 
the head teacher or deputy director. In total, 331 teachers and 160 head teachers completed 
questionnaires in the Kyrgyz sample schools, and 248 teachers and 125 head teachers or deputy 
directors completed questionnaires in the Russian sample schools. The following sections 
summarize key findings from these questionnaires:   
 

• Teacher background in Kyrgyz sample schools: 98.2 percent of teachers and 81.3 percent 
of head teachers were female. Approximately 33 percent of head teachers had six or more 
years’ experience in the head teacher role, and 61.2 percent had received some form of 
management training. Nearly 89 percent of teachers had been teaching for four years or 
more, 77.0 percent had some form of professional teaching qualification, and 79.4 
percent of teachers reported having completed courses on reading instruction. 

 
• Teacher background in Russian sample schools: 100.0 percent of teachers and 91.2 

percent of head teachers were female. Additionally, 42.4 percent of head teachers had six 
or more years’ experience in the head teacher role, and 64.0 percent had received some 
form of management training. Nearly 89 percent of teachers had been teaching for more 
than four years, 76.2 percent had some form of professional teaching qualification, and 
82.3 percent of teachers reported having completed courses on reading instruction. Of 
note, only one-third of teachers interviewed indicated that Russian was their native 
language.  

 
• Teacher support in Kyrgyz sample schools: 76.9 percent of head teachers reported that 

they or a senior teacher at the school observe teachers’ lessons at least once per week, 
and 97.5 percent reported that they or a senior teacher check teachers’ lesson plans at 
least once a week. By comparison, less than 20 percent of teachers reported that the head 
teacher or a senior teacher at the school observed their lessons at least once per week, 
while 96.1 percent reported that the head teacher or a senior teacher checked their lesson 
plans at least once per week. One-third of teachers also reported that a representative 
from the MOES had visited their school at least once per quarter since the beginning of 
the school year. 

 
• Teacher support in Russian sample schools: 79.2 percent of head teachers reported that 

they or a senior teacher at the school observe teachers’ lessons at least once per week, 
and 88.8 percent reported that they or a senior teacher check teachers’ lesson plans at 
least once a week. By comparison, 27.0 percent of teachers reported that the head teacher 
or a senior teacher at the school observed their lessons at least once per week, and 89.5 
percent reported that the head teacher or a senior teacher checked their lesson plans at 
least once per week. Nearly three-quarters of teachers also reported that a representative 
from the MOES had visited their school at least once per quarter since the beginning of 
the school year. 
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Summary 
Overall, the results from both Kyrgyz- and Russian-medium schools in the Kyrgyz Republic 
show that students have the high level of automaticity needed to read or decode words in a text. 
Mean scores for both languages hovered close to the national grade-level fluency benchmarks of 
40 and 80 words per minute for grades 2 and 4, respectively, and very few students received zero 
scores across any of the EGRA subtasks. However, one skill area in which students continue to 
lag is the ability to comprehend the text they have read. For example, the national mean score for 
the ORF subtask among grade 4 Kyrgyz-medium students was 72.33 words per minute, yet 
students answered only 63.81 percent of the five comprehension questions correctly. Grade 2 
students in Russian-medium schools averaged 43.91 words read per minute on the ORF subtask, 
a mark that was above the national benchmark; yet, they could only answer 34.11 percent of the 
comprehension questions correctly.  
 
Girls continue to outperform boys in reading in the Kyrgyz Republic, as the EGRA results from 
2018 showed that girls scored higher than boys did on most subtasks across both grades and 
languages. These results for girls and boys are consistent with previous EGRAs conducted in the 
Kyrgyz Republic.  
 
Where a student lives in the Kyrgyz Republic had a relationship with his or her reading 
performance: results across the different subtasks differed by location and oblast. Students from 
urban areas outperformed their rural peers on nearly all subtasks across grades and languages. 
Differences by oblast also emerged, as students from Chui, Issyk-Kul, Naryn, and Talas 
generally outperformed students from Jalal-Abad, Batken, and Osh. This trend by oblast suggests 
that there may be regional differences that are contributing to variances in EGRA performance.  
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